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Article two in this series outlined the cross-College training programme (A Whole Organisation
Approach) which was developed to raise awareness and support staff in embedding language, literacy
and numeracy (LLN), and where appropriate ICT, across the curriculum. This article summarises how
the teaching staff have perceived this training, its impact on teaching and learning and how the College
plans to sustain this development.

Evaluation Methods 

Session Evaluations

A standard evaluation form was used for every session.  

Focus Groups

Two focus groups and an individual interview were conducted in December 2005 across three of the
College sites. Altogether, 16 teachers (eight in each group) and one divisional manager participated.  

Informal Feedback

Drawn from a wide range of sources including Whole Organisation Approach meetings, management
meetings at all levels, practices seen cross-college, lesson observations and comments made during
training sessions. 

Independent Follow-up Evaluation

Questionnaires and 1:1 interviews were conducted after some actions prompted by previous
evaluations had been implemented. Participation was entirely voluntary with little or no incentive for
staff to get involved. The 38.5% questionnaire return rate provided an 11% sample of the full-time
teaching staff.   

The evaluations from the training sessions were very positive (see table 1) and comments made tended
to be favourable. For example, in answering “How could the session have been improved for you?”
teachers included responses such as “It couldn’t be improved. What a teaching team!”

However, informal feedback and findings from the focus group contradicted this in some key respects,
for example, there was evidence of some disquiet with the strategy, the training and how these were
communicated to staff. Teachers and trainers also expressed their confusion with the new terms and
definitions particularly the distinctions between basic, key and essential skills. 

All four sources of feedback suggested that:

• Staff are interested; some see it as a natural element of their teaching and always have done, others are
drawn to the policy and training. 

• The main concern of teachers is that embedding essential skills (EES) will be time-consuming.

• Teachers are concerned about their own skills in teaching LLN.

Introduction

Summary of Findings
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Key strength 

Teachers continually recognised that the EES training helped them to be more effective in meeting the
needs of individual learners.

Key weakness

The extent of conceptual confusion amongst staff was a significant barrier to their perception of the
importance of essential skills development to their learners.

Actions

The analysis enabled us to identify specific weaknesses in the delivery and with our communication of
the strategy.  To ensure an effective teacher development programme, we employed a wide range of
communication techniques to further explain the strategy, Skills for Life (SfL) terminology, training
aims and objectives:  

• A standard PowerPoint presentation was written for all trainers to present at the beginning of each
session. It focused on the key terms and background to the Essential Skills Strategy, emphasising that
the issue arose from our students’ needs, not teacher inadequacy or some abstract bureaucratic whim.

• A video explaining the strategy, as well as roles and responsibilities of teachers was published on the
College Intranet. It was illustrated by an example of good practice within the catering team which
explored team teaching by a SfL specialist and catering teacher.

• An internal publicity campaign, incorporating posters and flyers in staff pigeonholes, to raise
understanding of key terms and provide information on where to find essential skills resources both
within the College and externally.

Other responses

• Feedback identified specific weaknesses and led to a modified training programme that was more
responsive to divisional priorities and a change of focus to more subject-specific materials.

• Specific in-house courses were made available for staff seeking to improve their language, literacy
and numeracy skills, supported by the promotion of the Level 4 SfL qualifications through team and
curriculum meetings. Senior managers have already identified priority curriculum areas and
members of staff who should attend these courses in September 2006.

The impact on teachers

Teachers are starting to feel more confident in developing learners’ LLN skills as the training sessions
have enabled them to explore a range of techniques and identify or develop resources. Teachers are
also able to see the direct impact of this on the quality of work produced by their learners on their main
programme of study.  In one example, a computing teacher said the training had helped him to develop
learners’ skills in finding and selecting information and presenting summaries of this information more
effectively. In previous assignments students had included many pages of often irrelevant research, but
through simple insight into reading strategies, the teacher felt enabled to actively develop their
learners’ research skills. This resulted in an improvement in both the quality and achievement on the
learners’ main programme of study.

Content Materials Relevance Delivery

Good / 
very good

Poor
Good / 

very good
Poor

Good /
very good

Poor
Good / 

very good
Poor

91.2% 1.6% 85.2% 1.2% 87.6% 2.0% 94.6% 1.9%

Table 1 – Trainees’ rating of EES training sessions
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Celebrating success and sharing good practice

In July 2006, the College organised an Essential Skills Conference attended by teaching staff from the
College’s four sites, including the Community Learning division, and our franchise partners, colleagues
from FE colleges, LSDA, LSCs, voluntary organisations and local borough education providers. The
conference was an opportunity for curriculum and support staff from across the College to share what
they had learnt, designed and implemented around the theme of essential skills. There were over 70
sessions with approximately 400 attendees. The five strands of the conference were:

1. Strategic developments.

2. ESOL (English for Speakers of Other Languages).

3. Resources.

4. Supported Learning (Students with Severe to Moderate Learning Difficulties and Disabilities). 

5. Practical embedding activities.

How do we intend to sustain teacher development?

• All curriculum areas will need to include aspects of essential skills training in their staff development
plans for 2006/07. To support managers in identifying staff development needs, the outcomes and
evaluations from the 15 hours of training conducted throughout the year have been fed back and will
be followed by the evaluations from the July conference.

• Essential skills are being embedded in the tutorial process and lesson observations now explicitly
include the identification of essential skills as a key aspect of effective teaching and learning.

• Our curriculum managers will also receive targeted training where they will investigate and develop
curriculum offers to further facilitate the embedding of essential skills and maintaining sustainability.

• Teaching and Learning Consultations (a bit of TLC) have been timetabled to enable 1:1 help for
teachers on EES in schemes of work and lesson plans.

Key success factors for delivering a whole organisation training programme

1. Before embarking on a whole organisation training programme, ensure all managers understand
the strategy, terminology, aims and importance to their learners’ success. These managers have a
key role in the positive communication of the strategy to teachers and leading on essential skills
development within the curriculum.

2. Identify resources and make them easily available for both trainers and teachers.  While generic
LLN materials are useful, resources specifically linked to curriculum areas are the most effective
and sought after.

1 samara.branker@wlc.ac.uk, alan.carter@wlc.ac.uk

Conclusion
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